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Every arts educator knows, uses, and produces them: 
the assignments that are seemingly simple but challenge 
students and participants to the max. In daily life, wicked 
arts assignments are informally passed on to other arts 
teachers or artists, or live on in the form of memories and 
creative artefacts of students and participants. Localized 
in the grey area between the explicit and the hidden 
curriculum, these valuable pieces of curriculum embody 
both the formal demands of curricula and the norms, 
values and belief systems of today’s arts educators. 

Although we hypothesized that there should be an 
abundance of wicked arts assignments—tried and tested 
in all kinds of contexts—we wondered why they were so 
hard to find. This, in turn, sparked our idea of collecting the 
intangible gems of arts education and to introduce them to 
many. Not long after, we sent out a worldwide online call 
for challenging arts assignments. Arts teachers and artists 
submitted over five hundred of them—confirming our suspi- 
cions that they are productive educational designers. 

But then began the daunting task of selecting assign- 
ments for our book. In a selection committee, we chose 


nearlv one hundred of the most bold. unusual. contrary, 
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remix to engagement, from artistic intervention to 
The assignments are playful too, but can go against the 
grain just as much, touch on risky endeavours or invite 
intense introspection. They offer ways to learn about the 
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arts, ourselves, and the world. Lastly ‚the selection process 
made clear that wicked arts assignments can be carried 

out in various contexts: from primar; schools to higher 
education, from home to the (online) community, and from 
Bogotá LO Istanbul. 


The final result of the selection process lies in your 


hands: Wicked Arts Assignma nts reveals the arts educators’ 


hidden oeuvre of arts assignments from different regions 
around the world. It has developed into a book that can be 
divided into two parts. The first part provides a theoretical 
perspect ive on the phenomenon of arts assignments and 
consists of two chapters and five interviews. In the first 
chapter, ‘Scores, Instructions, Prompts and Briefs: The 
Assignment as an Artwork’, an artistic perspective is given 
on the arts assignment. It follows the historical develop- 
ments of assignments and instructions in the arts and 
education, how they are framed as conceptual artworks and 
used to stimulate democratie 'do it yourself -practices. 

In the second chapter, ‘Bridging Contradictions: the Design 
of Wicked Arts Assignments’, an educational! perspective 
is taken. It explores how wicked arts assignments can be 
designed and guided by arts teachers and artists. The five 
interviews reflect the views of contemporary scholars 

in arts and education on the arts assignment: Jorge Lucero 
(USA), Nina Paim (Brazil), Erik Schrooten (Belgium), 
Stephanie Springgay (Canada), and Pavel van Houten 
(the Netherlands). T 


contexts, their voices provide insight into contemporary 


eaching and working in different 


arts and educational practices. 
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by a short explanation, and one or more images of partici- 
pants results, related work of the author, or inspirational 
resources. To offer the reader a form of nar gat ion, we 

twelve themes, such as 


‘Narrate’. ‘Hack’. ‘Make Some Noise’. and ‘Go Public’. 


[he very last section in this book we have named ‘Too 


clustered tne assignments into l 


Wicked to Handle’. This selection is of assignments that 
were too unrealistic or too ‘outrageous’ to be carried out. 
or the assignments had not been ‘tried and tested’, but 
were still worthwhile as a wicked source of inspiration. 
Lastly, we thank all arts educators for their gener- 
sity—tor offering US 4 peek behind the scenes of their 
contemporary arts education and for opening up their 
practice for all. Moreover, we truly hope this book is not 
seen as an endpoint but as a starting point for (re)designing 


arts assionments. We invite vou to live the wicked. 
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Trying to grasp arts assignments can feel like chasing 
a ghost. They are continuously thought up and carried out 
by arts teachers and artists, only to evaporate before they 
can be preserved as momentous slices of curriculum. As 
such, arts assignments constitute a living curriculum that 
is personal, dynamic, and embodied. 

( renerally, arts curricula provide much freedom for 


interpretation, leaving space for the design of personal 


assignments that can relatively easily be implemented in 


the classroom. The collateral effect, however, is that these 
assignments can disappear into thin air when the teacher 
changes jobs. Arts assignments are dynamic too, as they 
are responsive to emergent events, themes or learning 
needs. Many arts teachers will constantly change, update, 
alter or remix their own or published assignments. More- 
over, especially in theatre, music, and dance education, 
assignments are part of an embodied teaching practice, 
in which teachers communicate in physical ways: their 
directions, prompts, and coaching strategies are often 
non-verbal and difficult to grasp in written assignments. 
[n contrast to these personal, dynamic, and embodied 
arts assignments, there is a vast body of them in textbook: 
for school curricula. Yet, these are often so generalized or 
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or artist. These are 
remember a former arts teacher because you immediately 
recognize their authorshij 
The notion of an arts assignment as a personal and 
ique work raises the question if arts assignments them- 
selves eould be seen as works of art. Art and education 


scholar Elliot Eisner has emphasized the artistry in 


currieulum design and teaching, but the question remains 


he arts assignment ıtseli.’ In other 


words: ean a set of instructions or prompts be seen as 


a work ol art: 
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enments can be seen as artworks. The 
obvious and oldest examples of instructions as artworks are 
the traditional scores, texts, choreographies, a 

written by Composers, theatre makers, choreographers, and 
filmmakers. In the visual arts, where artists are used to 
carrying out their ideas themselves, instructions or scores 
used to be quite uncommon. This changed radically in the 
1960s, when artists belonging to the international Fluxus 
group began to produce written and painted instructions as 
works of art. These works resemble the instructions in the 
performance arts, as they need others to perform or ‘finish’ 
a work, but there is also a big difference. While traditional 
instructions generally require skilled performers to bring 

a work to life, the so-called event or word scores by Fluxus 
artists such as Yoko Ono, George Brecht, and George 
Maciunas were directly aimed at the public. By activating 
the layman as a (co)author, these artists wanted to establish 
a connection between art and daily life. Any member of 


society could engage in the process of art making, outside 


arts’ traditional contexts and institutions. 
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a Tokyo exhibition in 1962." 


PAINTING TO HAMMER A NAIL 


Hammer а nail in the center of a piece 
of glass. Send each fragment to an 
arbitrary address 


1962 spring 


Grapefruit is a collection of these instructions, which can 

be simple and feasible (fig. 1), but can also have an absurd 
or poetic character, like: ‘Send a smell to the moon’ or ‘Draw 
a Map to get lost’ Similarly, fellow Fluxus member George 
Brecht wrote over a hundred scores on small cards, which 
he published, exhibited, or mailed to friends. His ‘assign- 
ments are cryptic) than Ono's, as they 
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STRING QUARTET 


@ shaking hands 


The scores by Fluxus artists were heavily inspired by 
the Dada movement and experimental composer John Cage, 


Y hose Classes al the New School tor Social Research were 


attended by some Fluxus members. Cage had eliminated 


the divide between composer, performer, and listener by 
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composer La Monte Young, as demonstrated in his self-pub- by the series of exhil 
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The book has a multidisciplinary approach featuring 970s. Lippard saw the ‘dematerialization of art as : 
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artists for improvised music, poetry, and dance (119. 5). instructions on postcards that were mailed to her DV Various 


artists (Oe. 2). 
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INSTRUCTIONS FOR A DANCE: 

One man is told that he must lie on the floor during the entire 
piece. 

The other man is told that durina the piece he must tie the first 
man to the wall. 


Fluxus artists took this playing with chance, the every- 


ACA 


day, and participation further. To counter the ‘elitist attitude’ 


| у | s The instruction postcards were printed as catalogues of 
and abstract art of fellow artists, Fluxus wanted ‘to promote 


these exhibitions, although some were carried out unrecog- 
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living art, anti-art, promote non-art reality to be grasped by | 


" | sg = i E nizably, or even not carried out at all. Rather than the 
all peoples, not only critics, dilettantes, and professionals’. | 
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Fluxus founder George Maciunas initiated Fluxus festivals | ; i | i , | 

| | | ues was formed by instructions, as written ‘promises to be 
or Fluxfests, where written scores were collectively carried / wa f | Veo. 2 

| | i } " y brought to life in the mind of the beholder. 
out in real time. Just as with Ono and Brecht. Maciunas | 
scores consisted mostly of ordinary routines that required 
no special skills or artistic training (fig. 4). Maciunas also 


launched a mail order service that offered Flurk 
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with scores, new spapers, games, and interactive objects 


from Fluxus members. 


ICE TRICK 

Pass one pound piece of ice among 

audience until it melts while playing 

a recording of fire sounds or actually The Fluxus movement and the rise of conceptual art 
a fire on stage. | inspired artists in the 1960s and 1970s to experiment with 
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The Social Turn 
The emergence of participatory approaches in the arts 
often runs parallel with periods of radical political and 
societal change, as was the case in the 1960s and 1970s. 


A second wave of ‘do-it-yourself practices appeared in the 
19908, in response LO the rise of globalization, digitalization, 
and neoliberalism." This demarcates the social turn in 

the contemporary arts, a (re)turn to socially engaged arts 
forms, involving people as *material' to develop collabora- 


tive, often participatory work." 


a means of creating temporary participatory art events, 
Swiss curator Hans-Ulrich Obrist initiated do it in 1993. 
Do it is ali ongoing international series of exhibitions. events, 
and publications that, up until now, has been hosted at over 
45 museums and art centres in Europe, the Americas, Asia, 
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and Australia. Its main branch is do it (museum), exhibi- 
tions and events made with local people and materials, 
based on artist instructions. By no means should the artists 
or Obrist be involved in the realization of these exhibi- 


the works have to be dest roved а 


terwards. 


r 
[he instructions of do it are varied. including Fluxus-like 


prompts (‘Sweep the desert’ by Nasser al Salem |. light 


Emiel Heijnen and Melissa Bremmer 


a 
i 


party Dy AM 

пра assignments (Suzanne Lacy s call to make 
| | Ju" - ES 

a statement for abused women) and ethically questionable 
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tions (Wilson Diaz detailed cocaine recipe). Do 11 
clearly celebrates instructions as artworks; what is actually 
produced is either destroyed or scarcely documented. 

The pri ject Learning to Love You More (2002-2009) 
by Miranda July and Harrell Fletcher took a different 
stance. La arning to Love You More consists of seventy 
assignments by July and Fletcher, published on an inter- 


active website. Participants were invited to upload results 


ї 


of a completed assignment. July and Fletcher succeeded in 
collecting and documenting an astonishing five thousand 
texts, pictures, and videos from participants from all over 
the world.” Like many earlier instructions in the arts, the 
turn personal everyday experiences into interdisciplinar; 
artworks. The difference is that Learning to Love You 
More has a therapeutic 'self-help' approach, as the assign- 
ments are meant as coping strategies for individuals in a 
globalizing and individualizing society.” Indeed, assign- 


`~ 


ments such as ‘Make the saddest song”, "Take a picture of 
vour parents kissing’ (fig. 8), or ‘Act out someone else's 


IS 


argument’ should literally he p you to ‘love you more’. 


Wicked Arts Assignments 





scores, Instructions, Prompts and Briefs Emiel Heijnen and Melissa Bremmer 


7 d 
ta ar 


Di 


‘viously support our hypothesi Besides challenging assignme 


| — 21 
‘instructions can Count as artworks. es! ing form experiments. For 
а closer look at these movements in che form of small publieations, 
nd initiatives from an educational perspecti\ е, we have to students had to discover between the announcements In 


tical. Many of the examples of instructions and assign- unday's News-Gazette by Daniella Spinet, Neil Donnelly 
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ments by conceptual artist John Baldessari.~ Around 1970, 
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Baldessari taught his so-called Post Studio Class at the ‘inally, we would like to highlight some assignment 


LA 


California Institute of the Arts. His instructions (fig. 9) projects with a strong artistic signature, aiming to 


play with language and often challenge students to rethink stimulate creative learning in the publie domain. The influ- 
the meaning, form and function of art. In assignment #45 ential Oblique Strate gies | 1975) dev eloped by musician, 
the instruction even gets the form of a punishment, as producer Brian Eno and painter Peter Schmidt, is a boxed 
students are asked to write lines like ‘I will not make any set of instruction cards. Each suggests an action or thought 
more boring art one thousand times on the wall. Baldes- to assist in the (blocked) creative process. The eard deck. 
sari's assignments are part of the book Draw It with Your also available as an app, contains directions such as ‘Honor 
Eyes Closed, which offers an overview of how conceptual thy error as a hidden intention’ and ‘Use an old idea’. 
assignments have entered the (American) art school. More recently, we cannot ignore Keri Smith’s signature 
Another educational field where teachers experi- publications such as Finish This Book and The Guerilla Art 
mented hea\ ily W ith assignments, is graphic design. Being Kit. which inspire both children and parents LO undertake 
experts in communication, graphic designers understood assignments such as making your own secret headquarters, 
how so-called briefs could form a meanineful intermediary leaving hooks for strangers to find or making 4 moss 
‘work’ for the exchangt of ideas between teacher and graffiti. Also noteworthy are the websites that feature 
St udent. Corinne (3isel interviewed several design teachers assignments by contemporary designers and artists, like 


for Taking a Line for a Walk, a book that collected design designbriefs.ch and theartassignment.com. Wypke Jannette 
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Bridgin 
Contradictions: 
The Design 

of Wicked Arts 


Assignments 


Melissa Bremmer and Emie! Heijnen 


For over ten years, we have given workshops around the 
globe in which we have played around with arts educators 
and invited them to design wicked arts assignments. You 
might wonder: why wicked arts assignments? Loosely 

based on the ideas of Rittel and Webber, we believe that 
arts education thrives on assignments that are wicked in 


nature: confusing, messy, complex, and challenging.’ In 


our perception, wicked arts assignments are open and 


restricted, draw on personal fascinations and broaden one’s 
horizon, leave room for exploration and provide guidance. 
What is more, these types of arts assignments are born 

out of authentic arts education—our main source of inspir- 


ation for this book. 


Authi nte Arts Education 
In 2001, the educational researcher Haanstra coined the 
term ‘authentic arts education’, an approach that is firmly 
based on social-constructivist views on education. Broadly 
speaking, from an authentic arts education perspective, 
learning results in personal constructions of knowledge by 
students that are grounded in real life socio-cultural activ- 


ities. Thus, the word ‘authentic’ in the phrase ‘authentic 
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is armed at the culture of the student, providing space for freedom’, in which students are encouraged to explore 

students opinions, interests, and requirements. Secondly. problems within flexible limitations) holds the possibility 
communication and collaboration play an important role to foster their creative potential. Such limitations may 
in the learning process: group tasks, student consultation. actually prevent students from taking the most obvious 


discussi Y] recentationsc : OO Otrs at, Mo > A 2. 7 г it - i x ‚ - : x , | r 
SCU on, pri entations an | per г) evaluations are regula patn: one that 1S solely based on their existing KIIOWIetdcve, 


i 
a 


Foot iron t 4 ! Iv F l, at “ ттт, ] ” - | < | > 
features of this type of education. Thirdly, assignments skills, and experience, 


are derived from and relate to activities performed by arts Similarly, Davis and Sumara note that one of the most 
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authentic arts education—it is the motor of the students’ by Ing 


learning process. Yet, designing meaningful and challenging 

arts assignments is a wicked activity in itself, going beyond 

simply combining learning goals, content matter and media. as a means of challenging students’ creativity is consistent 
l'herefore. this chapter takes a look at how arts educators with experimental st udies on creative processes, V hich 
might be aided with the design of wicked arts assignments, have found that unconstrained assignments tend to result in 
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1 


tha | ath ‘reat ity T 2 епа | " "M T i "n 1 ' Tu | lae» 4 = :4 * , rq - | 
‚hat their creatiy ILY or personal expression is stifled by the into a short sentence, it turns into ‘an anchor’. This makes 


oUm rain! Sa specific assignment places on them. Indeed. it easier for arts educators and learners to relate additional 
when the constraints of an assignment are formulated ver) explanations and demands to the assignment. 

tightly, focused on executing ‘step-by-step’ instructions Depending on the focus of an arts assignment, the 
rather than on experimenting, arts assignments ean produce chosen constraints can prescribe themes (from a first-kiss 
similar and uninspired outcomes,’ Yet, given vast amounts film scene to post truth), or the use of tangible or intan- 
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nst raint ~ can challenge 


- poetic themes, 


use unorthodox mäterials and play around with time, space, 


and social relations. 
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arts assignments meaningtul they should both challenge 


students or participants to work and think as conceptual, 
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eritical arts pract itioners, (1771.01 pro^ ide space for their fasc]- 
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nations, skills, and opinions.'' Such meaningful assignments 
allow students to draw on their existing knowledge while at 
the same time having to expand their knowledge. 

The idea of challenging students to work and think 
as conceptual, critical arts practitioners is not aimed at 
training them to become arts professionals. [t is aimed at 
enabling students to experience how art works through the 
Drocess of immersion, identification, and confrontation in 
and with art.'^ To allow for this, assignments should entice 


students to operate as artists and erities—roles derived 


book, for example, draw students into the way of 
recognized in the conceptual and 'post medium’ arts.” 
Although some assignments in this book seem at home in a 
certain arts discipline or take materials as a starting point, 
most depart from a concept that can be developed over time 
in different or interdisciplinary media. Such assignments 
immerse students in and confront them with the experience 
of being, seeing, and working as a conceptual artist.’ 
Furthermore, by allowing space in an assignment for 
students' fascinations. skills, and opinions, arts educators 
acknowledge that students develop expertise and artistic 
preferences beyond school, based on their personal areas 
of interest, which are often inspired by popular culture. 
When arts educators connect to students’ informal cultural 
product ion, it can motivate them to elaborate on their 
personal interests, and invite students to seek similarities 


with more unknown cultural works This process holds 


rom the professional arts world. Many assignments in this 


Melissa Bremmer and Emiel Heijnen 


he possibility to lower the barrier to more complex 0} 
unknown roOrms 01 Art. materialis. or WAVES ol 2rtistie working 
and, thus, broaden students horizons.“ For instance, in 


| 


this book. the assienment ‘Create vour own 3D Action 


Figure joins students interest in action figures found 11 


— 


popular culture with the "| f Fablabs and 3D printing 


ы , 7 | » 9 j " " "34 :4 . Ф. 
nt ‘Make a clan -Obscure portral! vith 
the light of your smartphone’ connects students intimate 
| & 1 | 


reial lonship with their smartphone LO tne lesser-Known 


= 


elair-obseure painting stvle stemming from the Renaissance. 


Exploration and (тилаалс‹ 
One could say that an outcome of an arts assignment 1s 
A wal in «t1 leı ta? م‎ tanrac: at; | md start (| val. 
а gain in students compe Lences: students Start deve! 
oping knowledge and skills they . the 

- RER AES Т “ы ВР. еее (лт EN ee mv 
assignment through treading unexplored artistic territory. 
Yet, exploring unknown ground is not always easy for 
ccv eme | ne | with nplieated feelin 
students as they can be conironted with complicated тееп; 
or become stuck during the (collaborative) creative 
working process, 

Regarding feelings, some students may feel uncom- 


EC 2 212 tv © 


tive openness of an assienmernit and 


may become ‘pissed’ or ‘frustrated’ by 11: they do not know 
when or how to start, or fear they may fail. Others can 

feel OVerw helmed by the contradiction contained wit hin 

an assignment. For example, Hotze, Bremmer, Heijnen, 
Pijls, Beamer and Roos found that the tension between 
tenderness and technology in the arts assignment ‘How can 
technology promote tenderness between people’ caused 
heated discussions and confusion among students.“ 


Concerning the creative y ork] ne process, stu lent S сап 


= 
x 


experience design fixation when they get stuck on a first 


* 


idea that is not necessarily interesting to explore furt 


ner. 
- ] + $ " is Ro " = 1 Р . 
At the Opposite ena: student < Can Keep on discussing Ideas 

endlessly with each other, without actually realizing any 
of them.“ Moreover. educators working from an authentic 
arts curriculum strive for long-term assignments over- 
y several lessons. However, students—not yet being 

TED $ i $ Г {+ ` tar n Е nds y 
TO oversee 1 he amount Oi ume needed ога Creative 


. " ў $ ` Е. | $ 
—May want LO create Some! 
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Bridging Contradictions 


have enough 
As visions of artworks, performances or installat 
ys reveal themselves rapidly, nor materialize 
it is important that students are purposefully guided, 
not simply left LO their OWTI devices. When students 


embark on a wicked arts assigemmentt. Arts educators Can 


| only providing students with feedback 
on the content of their work, but also by supervising their 


(collaborative) creative working process. For instance, 
educators can acknow ledge the various emotions sí udents 
may experience, which can range from interest, frustration, 
or contusion LO excitement. and aid them to tolerate 

ive feelings by helping them frame those feelings 


$ 
| 


£ process. 

' case of design fixation, a technique helping 
students to avoid fixating on one idea too early in the 
creative process, 18 by asking them to think up new ideas 
that are the opposite of their current idea, or by simpl; 
substituting one thing for another.” Furthermore, when 
students tend to infinitely talk about possible ideas for a 


C4 


work of art, or about their lack of ideas. arts educators can 


= i . " 
ith. In general, ideas can emerge 


offer materials to work x 
from working with the materials of an arts assignment, 
not only from thinking or talking about ideas in advance. 
Lastly, arts educators can help students when, given the 
time allowed for an assignment, they choose an unman- 
areably broad approach: They should be guided SO they 
realize that they have to narrow down the idea, concept, 
or narrative behind a work of art, sound sculpture, or 


artistic intervention. 


, 


Wicke d Al LS Assign ments in the Curriculum 
We realize this book is not a ready-made arts curriculum: 
simply teaching these assignments one after the other does 
not make a coherent, meaningful curriculum. As such, a 
responsibility is placed on arts educators to think about how 
an arts assignment can be embedded in a series, how a preced- 


ing and following assignment connects to a current one.” 
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1) 
book, we selected assi; 
V designed as quick, simple 
exercises. However, arts educators may want to alternate 
between short or long, open or closed, more or less complex 
ments, depending on what needs to be learned. The: 
so consider shortening, lengthening, or adapting an 
age, background, and context of students. 
operationalization of competencies that 
assignments, opens 
up possibilities for students' assessment. Assessment will 
pose various questions for arts educators: whether they 
want to assess students' competencies as an integrated 
whole, or would rather translate separate components 
into assessment criteria. Whether to assess the process, 
the product, or both. In any case, from an authentic arts 
education perspective, peer evaluations and group discus- 


sions are important vehicles for assessing works of art. 


performances, or artistic interventions. 


Think, Play, Learn 


John Dewey. the ‘godfather’ of social constructivism wrote 


па! thinking occurs М hen things are uncertain or 
1 


doubtful or problematic .~ This book can indeed be seen 
as а collection of wicked problems „па! students or other 
participants have to solve in, with or through the arts. 


m + | | ' rw yy" ‘ і б «+ ` "1 : ті 4 " If 
| 15 CI issignments that we envision a creative. 


authentic arts education. Yes, wicked arts assignments 
are not neutral, and indeed, they may elicit feelings of 
discomfort and confusion. However, we are convinced that 
they challenge participants to mess around, to research, 


to experiment, to fail, to think, and to play. In other words: 


to learn. 
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Interviews 





‘No assignment 
is hopeless to me.’ 
Jorge Lucero 


Interview by Sanne Kersten 


What relation do arts assignments 
have to your practice? 


There are many ways that art assignments are 


related to my practice. As a teacher—who thinks 
of his pedagogical practice as art—I test the 
materiality of what it means to give an assignment. 
I pay close attention to my students and try to 
formulate directives that are tight enough to 

be generative and loose enough to still manifest 
individual results. Even though I have given the 
same assignments more than once, І have never 
taught the same thing twice. 

As an artist who thinks of his creative practice 
as a form of education, I work within limits— 
mostly conceptual, but sometimes material—to 
try to find the pliability of things that might appear 
to be concretized and immobile at first glance. 





[ see this move as a pedagogical gesture. I'm 
drawn to the way that some things in the academy 
(e.g. banality and standardization, the rhythms 

of the school calendar, the textured relationality 
between differing stakeholders, and the constant 
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‘No assignment is hopeless to me.’ 


` 


bureaucratic oversight) map over a multitude « 

> з ] > 1; " > l “~ Зз " , » 
CONCeDLUa! art GISCOUrsSes. in the academy we re 
faced with the readily available politics, pathos. 
angst, economic conundrums, utoplan aspiral 10NS, 
and ‘fields’ for experimentation that many 
conceptual artists aspire to in their work. I see 


" tt 


working in a school as a true art gil 


Which arts assignment have 
made an impression on you? 


One of my first painting teachers told me to ‘go 
talk to Paul Klee in the museum’—what he was 
really saying was go look at art and see what ‘it’ 
says to you. This is an assignment that I’ve yet 

to stop engaging with and it hasn’t ceased to be a 
productive exercise. In many ways this has turned 
into a manner of studying anything: go ‘listen’ to it 
(whatever) and see what it says to you. The trick 
is to engage things slowly, repeatedly, over long 
stretches of time, and constantly think about how 
the thing you're looking at is constructed formally 
and leveraged conceptually. This constant and 
simultaneous formal and conceptual rei reading 
opens up permissions within the observed works. 


It's almost as if the thing you're looking at finally 


says, "This thing that you didn't know you could do; 


you actually ean do it; if you want to.’ 


Who are your arts assignment 
‘heroes’ or sources of inspiration? 


The members of the performance group Goat 
island were perhaps some of my greatest art 
teachers. Er егу th ng generated somet hing SO 
there was never any wasted energy or useless 
encounter. Well, that’s only half true. Everything 
gave зоте! hing because we, the observers, were 
encouraged to look with cecenerati e analysis, 
instead of stifled criticality. We were taught 


LO l'€-STH ci—meaning LO look agali—over and 
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апа over. [f^ 
VZIng lacked immediate int 


4 


anti-aesthetic—regardless if ii 

work or some simple artefact. phenomenon in the 
world—the members of Goat Island taught 

find ‘moments of wonder’ and to work from there. 
This was a very fruitful, even hopeful process that 
avoided the stagnation that usually comes from 
critiques where the goal might be to identify and 
call out errors in the thing that is being critiqued. 
Goat Island would call it ‘creative response’ and 

| haven't stop using this method as a means to get 


students and mvselt to make irom what 1s made. as 


opposed LO just talk about what is OT 15 not working. 


What defines a good arts assignment? 


+ 


| suppose а good art assignment 1S one that opens 


up a pathway for a student that ends up being a 


pathway of the student's own making. Believe 


mE 


it or not this does not exclude rote assignments 
with prescribed outcomes. Not u Ing a 
specific dance posture or being taught how to | 

by older relatives, sometimes a ritualistic or clearly 
delineated assignment can open up a personal 


pathway for an individual and therefore it can’t be 


bad. The results may be predictable and perhaps 


$ + + 


quotidian, but with an eye towards generativit: 
a good slow/generative teacher (or observer) can 
catch the moments of difference, mistakes, and 
deviations in even the most uniform assignments 
to teach towards an expansion of the mind (and 


| he world P 


How has your perspective on arts assignments 
changed over time or throughout your career? 


Since teaching in general has become a means by 
which I think about my creative work, assignments 
and their mechanisms have become that much 


more important and curious as a pliable material. 
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‘No assignment is hopeless to me.’ 


L Ш a si 
No assionment is hopeless LO me. | understand ап Ап Inti Iguing 


assienment not as a constriction. 


that art ean be launched from. A standard. for n | 
tipulation ог а rallying рго 


example. is not only a firms 1} 


point, but a means by which we can extend our = 
thinking. Everyday I’m asked by different factions e те rri e cd rn [| ng 


of the academv and the art world to complete 


tasks within certain parameters. The question ~ 7 

that immediately ensues whenever ап assignment experience ü 
emerges is: ‘how do I do this thing in a way that is " m 
integral to what is important to me and how can М | na Pa i nn 
| express who | am to the world through these 
mediations?' I pose a version of this question to my 
students with every assignment I give them and 1 Interview by Sanne Kersten 
pose it to my self with every task I take on, whether 


it's externally or internally given/mandated. 


What relation do arts assignments 
have to your design practice? 


into the realm of design and the classroom. 
Therefore, my assignments usually revolve 

around problematizing the role of design and its 
ent anglements with larger power structures, and 
systems of oppression. In my experience, design 
education in Europe, and especially in Switzerland, 
tends to happen as if design existed in a vacuum, 
dangerously disconnected from the world at large. 


In my teaching practice, I try to counter to this. 


Which arts assignments have 
made an impression on you? 


The example that immediately comes to my mind 


Is an assignment back from primary school— 
third or fourth grade in Brazil. It was a language 
assignment. After learning the basic grammar 


rules, we were asked to go out In the 
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‘An intriguing prompt can lead to a terrible learning experience.’ interview with Nina Paim 


Lest our кпоміесаре, 2 nad to look tor mistakes roger! 


s — 45 
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in sıens all around the city, document those H ormulating a new 4581071 


- 
* 


mistakes photographieally, and then explain with a reflection on what I, as a student, would be 


in each case what was wrong and why. 1 was interested in thinking, examining, or making. It 


— 5 | 


maybe 11 or 12 years old, and it felt exhilarating tends to be something that takes me out of my own 
LO go оц! in the streets with a camera instead of comfort zone, something I'm not entirely 

being in the classroom staring at the blackboard. with, some sort oft e ground. And it als 

But afterwards, the teacher brought upa tends to react to specific events, news and to the 
discussion that was even better than our initial specific local contexts of the institutions where 
photojournalist task. Departing from our own ['m teaching. 

photographs, we problematized some of those À few years ago, C 

'mistakes'. Is a missing preposition from a hand Bergmark, and I worked on the book Takı 
painted sign equivalent LO 4 mis-conjugated verb | Lc: Assignma nts in Des Ун Educati 
found in the city hall signage? We then talked about bringing the assignment as a pedagogical element 
the adequacy of language, discussing different and verbal artefact of design education to the 
registers, LVpes of speech, and SL les. Eventually, attention. We initiated this book not to select 'the 


our conversation entered the realms of literacy, ani best’ assignments, but to showcase a wide variety 


tackled issues of race, ethnicity, class, and power of approaches to design education. We wanted to 
within speech. That was very important for me. demonstrate how varied design education can 
be, and thereby ‘open up’ the field. At the same 
Who are your arts assignment time, realizing how design education was becoming 
‘heroes’ or sources of inspiration? increasingly more exclusive, we wanted to 


democratize the access to such learning tools. We 
In general, I’m sceptical of the notion of heroes purposely ended our selection of 224 assignments 
altogether. But | definitely look up Lo a few ever with a prompt that called for picking any of the 
inspiring thinkers of education such as bell hooks previous 223 exercises and redefining it so that it 
and Paulo Freire, who have reflected on the would make sense for one’s own interests. I still 


emancipatory possibilities of education. very much hold on to this idea. 


What defines a good arts assignment? What is your current perspective 
on arts assignments? 


[ don’t really think there’s such a thing as an 
intrinsically good or bad assienment. A seemingly Lately, [ have been mentoring а few students in 


‘banal’ assignment can very well be a fantastic their BA and MA projects and theses, supporting 

learning vehicle, depending on the teacher’s ability them on a one-on-one level along the way. The work 

to guide the class. In the same way, an intriguing [ try to do with these students is to really make 

prompt can lead to a terrible learning experience, them aware that they have agency to redefine an 

in the absence of adequate teacher cuidance. assignment, so that it makes sense to them. I think 
| tend to see assignments as formulations there is a huge pressure in design education for 

or prompts that set classes in motion. They can some form of validation. Students can ask me ‘Is 


function as frameworks for col : thinkii this good enough, is this what is expected?’ How 
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= 
| see my role as an educator is to actually help them A good assign- 
à tar ti F 


themselves. [s this 


good enough for them, how would they like it to be? 
| think that’s important to learn: not only how to ment ma es you 
evaluate, but how to frame your work. ш | 1 
it has something 
E | 7 
special. 
Erik Schrooten 


Interview by Sanne Kersten 


What does your teaching practice look like? 


[ have always had an adventurous teaching 
practice—doing experiments with students, 
working with incidental finds, giving confusing 
assignments. I used to divide my classes into 
two parts: one pari craftsmanship, and one part 
creativity. Both parts had their own logic and 
didactic method. The didactics of craftsmanship 
is based on handing on a tradition, teaching skills 
in a systematic manner. That method has been 
increasingly developed and refined over time 
and therefore it has value. However, this strict ly 
organized didacties is not suited to creativity. 


Creation does not follow a fixed plan and processes 


'1 
^ rt . | 
dus ОГ. Dit 
+. 


can be fuzzy. You may be working on something 


veld Acaden it | 
| ; hi eh: ль 

| co-founder a1 Logetner for a while and nothing happens, \ 
other times things move very fast. Creativity, to 


me, COVers a broad range—irom adapt Ing Scores 
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and giving out assignments to coaching students 
Who coni ribute tnemes and ideas from their own 
fascinations. At the moment, I am not mal 

this distinction all that strict, and craftsmanship. 
research, and creativity become more intermingled. 


till apply the golden rule that an original 
idea is always given priority 


Which arts assignments have made 
an impression on you, and why? 


| m a fan of the composer and producer Brian 
Eno. Eno was an important inspiration to David 
Bowie, U2, and many others. Since 1974, together 
with Peter Schmidt, he developed a set of cards 
called ‘Oblique Strategies’. These cards contain 
bizarre assignments to help musicians get rid of 
Tained patterns. The concept is quite simple. 
If you become stuck or need new impulses and 
ideas, you pick a card: emphasize differences, 
change instrument roli s. cluster ana / USIS, USE 
fewer notes. Thereby Eno breaks your pattern to 
make room for new and interesting processes. For 
example, he taped Coldplay’s Chris Martin’s fingers 
together in order to force him to play the piano in 
Eno and Schmidt applied a whole set 
‘tricks to annoy artists. They made me realize 
that these practices were not only interesting in an 
educational context, but could just as well be used 
to make really great art. Eno also used his card set 
when he helped develop Bowie’s legendary Berlin 


albums. 


Who are your arts assignment ‘heroes’ 
or sources of inspiration? 


My heroes are those teachers who can make up 


their own assignments from their own context. 


Боаб, coincidence, or a theme they have chosen 


Une can only hope that all arts teachers will master 


the craft of designing assignments. 
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music there 1s no real tradition in that area 
t. The assignments that are now circulating are 
evergreens thal Keep coming back. In workshops 
LL. bars] se hr су VP 2224 qe ч Th 4 өч 
[| have teachers bring scores with them. ne story 
of that composer, nis style ol writing and signature 
1 


aimost alwavs provide materia! for такі 


LA 


assignments. For example, my participants used 


the work of the Cuban composer Leo Brouwer. 


Brouwer frequently applies movable fingering for 


1 
| 


the left hand. Immediately, ап assignment presents 
itself: choose a left-hand fingering and move it 
along the guitar neck. Listen, look for interesting 
combinations... and make a composition with just 


.. 


this one fingering. 
What defines a good arts assignment? 


A good assienment makes you smil T because 1 has 
something special, is unusual. A strong assignment 
is also sufficiently restricted to prevent students 
from drowning in a sea of possibilities. Personally, 
[ like assignments that are made up of a number of 
consecutive instructions. Step one, step two, step 
three... You could call them guided assignments. 
Within the steps you allow total freedom, striking 
a balance between guidance and openness. As 
students become more skilful, your assignments 
can become more open. This means that a student's 
personal fascination can become the starting point 


for an original creation. 


How has your perspective on arts 
assignments changed over time or 
throughout your career? 


| ha e noticed а sor of wave-like mot ion W ith 
myself, Sometimes I work with very open 

assignr 

in a more focused and restricted manner... and then 
[ tend to lean to the other side again. It has only 


1 ` ы m -2 رکو‎ RR el) : P +1 
been a tew years since creativity 1S one ol tne end 
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ais in the stud programme of music in the arts і арргоасп 


faculties of Flanders. This means that we now have 


governmental permission to play with the building 

blocks, to allow for playfulness and adventure in assi n ments as 

the curriculum of a music academy. Many teachers 

of musie still shy away from that: we haven't been c not et kn OWN 
properly trained for it, is what they say. This is y 

because craftsmanship and virtuosity have been 


| à 11 1 
the supreme good in music education for so long in a vance 
- LA ds 4 i ` i =. E 


Changing that is a long-term process, but slowl: 


Springgay 


Interview by Sanne Kersten 


What is your view on the relationship 
between the arts and education? 


[ have been working as an academic for twenty 
years now at the intersections of artistic practices 
and pedagogy. I think there has always been the 
potential and the possibility to ask questions of a 
pedagogical nature through an artistic practice. 
Sometimes there’s friction, but that’s where the 
interesting possibilities between art and education 
emerge. | believe studying to become an artist and 
having an art practice is very different to thinking 
about pedagogical concepts and pedagogical 
| | practices. There are different kinds of literacies or 
d ie. nn EA AER languages, different value systems and tensions in 
enr LER both disciplines. However, rather than having one 
tner great passion again: teaching guitar at і | | discipline turn into the other, I’m interested in the 
Noord-Limburg. For the past ten years, he has been doing i! ios space between them where a new set of criteria and 


value svstems are created in an emergent way 
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Ч approach assignments as the "not yet known in advance”.' 


Which arts assignments have made an impression on you? 


| am not interested in narrowly defined assign- 
ments prescribed before the class begins, where 
students reproduce course material or assigned 
readings for the sake of obtaining grades. 
However, I approach assignments as the 'not 
yet known in advance'. These are assignments 
emerging from and in the context of the class- 
room, co-developed with students, involving 
reflection and feedback, and provoking discussion 
or action. 

Furthermore, I am attentive to an ‘aesthetic 
pedagogies' approach to assignments. For 
instance, students have 10-15 minutes to 'teach' 
the class something new, unusual, or creative that 
would not typically be part of a graduate seminar. 
his assignment asks students to consider ‘class 
as art’. Aesthetic pedagogies have included: 
learning how to ferment cabbage, how to ride a 
unicycle, how to give a dog commands in Polish, 
how to make a beeswax candle, dry oregano, 
and many more. 

In that similar vein, I will sometimes create 
Students ean bring something to read that 
resonates with the weekly assigned readings, 
and engage the rest of the class in an active and 
performative reading of this text. The texts can be 
academic, poetry, or anything really. For example, 
a student asked all of the class to meet in the 
University swimming pool. During the class we 
swam, performed synchronized swim movements, 
and read aloud a text about swimming. 

More recently, | curated the ‘Instant 
Class Kit’, a mobile curriculum guide and pop- 
pedagogy of the ‘not yet known’. The ‘Instant 
Class Kit’ is a boxed edition of artistic curricular 
materials commissioned by fourteen contemporary 


artists, inspired by Fluxus. The contemporary 






Wicked Arts Assignments 


interview with Stephanie Springgay 


er yo? i | е i ] 17% b a . — Tr T 
dal LISLES SLI! C LU UCLIVEL a Cli 1 it i i CRE { 
ne УШЕМ O1 Critical democral 1 Dedagmog Y a LIL] 


racist and anti-colonial logics, and social Justice, 
The lessons, syllabi, and classroom activities 

| 4 к nnd - — + . 
address LOPICS and methodologies including quee! 


subjectivities, Indigenous epistemologies, social 


movements, and collective protest. 


Who are your arts assignment 
‘heroes’ or sources of inspiration? 


| have been working very closely with Vanessa 
Dion Fletcher, an Indigenous Canadian artist. 

A lot of her work is around Indigenous language 
revitalization, the ongoing legacies of settler 
colonialism and its violence against women's bodies, 


and indigenous textile practices. There's something 


very tactile about her art; for example, she works 


with porcupine quills that have a very strong odour. 


For someone like me who's really interested in 


the bodv and m the Senses, | think her work IS 


an inspiration. 


Recollet, faculty member in ‘Women and Gender’ 
studies at the University of Toronto. She's an 
Indigenous Cree urban artist and scholar writing 
about Indigenous futurisms. There's a lot of 
resilience in her writing. I think her and Vanessa's 
work foregrounds the colonial legacies as well as 
the ongoing settler colonial violences, but then 
their work questions: 'What would a future look 
like?’ and questions what that means. Recollet also 
uses concepts like radical relationality, writing 
about love, joy, and care—that I find significant in 
re-thinking what a future can become. Themes of 
these artists connect to “The Instant Class Kit’. For 
example, the artist Syrus Ware added ‘Activists’ 
love letters’ to the kit, that encourage you to think 
about reaching out to one person who moves you 
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'l approach assignments as the “not yet known in advance”.' 


What defines a good arts assignment? 


What interests me are assignments that are about 
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experimentation and chance. Sometimes things fail. 


but failure to me is important. It means that there 


was some degree of risk and It opens up spaces for 


different kinds of conversations. I am compelled 
by assignments that create openings for different 
Kinds of intimate encounters to take place, where 


learning 1s affective and curious. Assignments 


must be grounded in feminist, anti-racist and 
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anti-colonial frameworks that are meanineful and 


attentive to fostering a better world. 


How has your perspective on arts assignments 
changed over time or throughout your career? 


During my entire academic career, I've been 
working in this same way, which is probably very 
much against the institutional norm. My pedagogical 
way of working with Masters and PhD students has 
been to rethink what a seminar looks like: how do 
we make class a work of art? That might me: 

the kinds of things we do together look somewhere 
between a conventional seminar and an art Class. 

| don't have a pre-planned idea of what's going to be 
happening from the first class to twelve weeks later. 
There are some propositions or enabling constraints 
that move the class along, assioned readings. 

| don't believe that anything pedagogical can be 
repeatable, it would fail the next time because it 
only worked in the context of who was in that class 


and what we were trying to do together. 
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‘Education сап 

also be an 

artistic medium.’ 
Pavel van 
Houten 


Interview by Sanne Kersten 


What relation do arts assignments 
have to your practice? 


In my practice I concern myself with the question: 
how can you teach as an artist? In order to 
explore how didactics can be applied as an artistic 
medium, I conceived the ‘Didactic Experiment’. 
As a designer of a didactic experiment you are 
being challenged to play with the elements that 
make up a lesson or class. Think, for example, of 
time, location, instruction, division of roles, giving 
feedback, sound, test formats, or the subject of 
a lesson. But also think of certain rituals, such as: 
in each class there are students who need to go to 
the bathroom, how do you handle that? 

| give students of Art in Education the 
assignment to work with one element of a lesson, to 
make it ‘extreme’, or tweak it. For example, I first 
give them a lecture about digestion and then the 
students may choose one aspect of that lecture and 
design an experiment based on that. The results 
can be very divergent. For instance, one group of 


students placed all the tables in a row in the shape 
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‘Education can also be an artistic medium.’ with Pavel van Houten 


interview 
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activate our bowels. 


Which arts assignments have made 
an impression on you, and why? 


| 


| tasked students w ith designing their own feedback 


interview. One student asked me to lie down under 
ie table while she was lying on top of it. Under 
usual circumstances a feedback interview can be 
tense and hierarchical, but this absurdist situation 
‘avery open and creative discussion. 
Another student pitehed her work in five 
minutes, standing at the top of the stairs. I had to 
stand at the bottom of the stairs and run her work 
completely into the ground, but while ascendine 
the stairs become increasingly positive about it. 
Having arrived at the top I was to praise her work 
euphorically as the best ever. The student knew: 
l'm being heavily criticized because it is necessary, 
but with this method she became the owner of the 
feedback process and got from it what she wanted. 
f feedback we designed 
a card game. Sometimes, during the interview. 
students can hand me a card that may say: please 
be quiet for five minutes, or: give a tip, or: ean 
you tell me a story? The game provides room to 
communicate about a student’s needs. which allows 


them some measure of control over the feedback 


interview. 


Who are your arts assignment ‘heroes’ 
or sources of inspiration? 


| am interested in people such as Jorge Lucero 


and Maarten Bel, who operate on the intersection 
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th mv own work. I find artists who dare 1 
use restrictions ins ring’. The Amsterdam ar 
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read out and people sang together, but tner 


also almost half an hour of silence. Taking t 


liberty to do that and then see what happens, 
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What defines a good arts assignment? 


Education is different in each situation. The 
dynamic of a Monday morning class is different 
from that on a Friday afternoon. I think t 
is important to have a flexible Wa of te: 
be well prepared, but also open to what happens 
spontaneously. Don't be afraid to interrupt your 
class if you feel that it's not working. Run up 
and down the stairs together three times, go for 
a walk, or have students draw an animal that 1s 
inspired by the model you just discussed. 

all 
assignment is important. Students often think 
that they want to work on assignments in all 
th 
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freedom, but paradoxically 
restricting. I once designed a plan in which all the 


elements of the lessons were empty. The plan only 
showed inspiring spaces on various locations, such 
as a roof terrace, a gym, and so on. The rest of the 
plan was completely free and the students found 
that very complicated. Still, I think it's important 
for them to experience this because as an artist 
you are confronted with much emptiness. If you 
work as an autonomous artist, the need to create 
something must be felt from inside. You begin LO 
doubt everything and are confronted with very 
basic questions such as: why am 1 here? What am 
£ 


| doing here! 
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‘Education can also be an artistic medium.’ 





How has your perspective on arts assignments 
changed over time or throughout your career? 
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that art disciplines are becoming increasingh 
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hybrid, both in the art world and in art education. 
but the study 
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teacher training programmes at art academies can 
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соте to be regarded as more Ol a positive force. 


Art 








teachers don t just teach about art but can also 
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be the creators of education as such. Thev possess 
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the skills to make this happen. Education can reall, 





also be an artistic medium. 
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о Public 


Fake News 


Bring fake news 
into the world. 


This assignment was developed by preservice teachers of 
the Hogeschool Viaaa and teachers of primary school De 
Sprankel in Zwolle. At the time, there was a news item about 
a Dutch cabinet member who had lied to Parliament about 
having attended a meeting with the Russian President Putin. 
We decided to make an assignment around the theme of fake 
news for 9-to-10-year-olds. The children were given an open 
group assignment to bring fake news into the world'. They 
went at it with enthusiasm and in their very own way. One 
group reported about a dolphin that had been spotted in the 
Ussel River; they even had a video by an eyewitness. Another 
group hung up posters in the neighbourhood, reporting an 
escaped snake. And a couple of girls produced diagrams for 
the Education Minister, visualizing how homework impacted 
stress levels and children's night rest. All this resulted in 
great conversations about credibility and about what is fake. 
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Go Public 


Talk to 
a Stranger 


Create an intervention 
in public space that 
invites strangers 
to talk to you about 
a specific topic. 


For this assignment you must first ask yourself why you wish 
to talk to people. What is your research object and why? 
Then define the theme you wish to talk about and think of 
initial questions that help you strike up a conversation with 
people. The next step is to think about the intervention: how 
are you going to get people’s attention, so they stop to talk 
to you. What form does your intervention take? Think big and 
small: will you need to build something? Will you have to 
make cards with topics? Should you wear a costume? Stand 
in a specific place? Finally, think of how—in a simple manner— 
to insert the stories you collect in the moment, to make your 
intervention ‘grow’. 
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Narrate 
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eyesight, as if together they could see with full depth , field 
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that we saw but failed to capture in a photograph. Perhaps 


the battery was empty, or perhaps the moment was simply too 
important Sometumes such percein ed moments haunt vou ike 
persistent after-ımares | hese maces аге Aud, bec Ausc nicvel 
recorded. Perhaps these kinds of afterımages will lead you to new 


thoughts and new STOTICS. 


With these considerations | invite vou To write 4 


our untaken photographs. The story might be | 


photorraph could ever hay c pcen 


After Images are stories about images that the photographer 
let go by. They describe the scenes and explain why the 
photographer was either unable or unwilling to record that 
specific image. What happens when an important moment 
cannot be recorded? To what degree does this missed 
opportunity influence our thinking, our imagination? How does 
the perceived image impact our memory? And can these fluid, 
never-recorded after images inspire new thoughts and stories? 

After Images is about the ambivalent relationship between 
the image and the photographer, but also about language, 
image culture, and the absence of images. 

The assignment is about photography, but without photos. 
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